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A sharp focus on 
Phonics



Language First Project objectives:

Phonics:

• The DFE have a particularly sharp focus on 
phonics within the KPIs of the bid and the 
phonics element of the programme is therefore 
crucial part of the project and one which DfE
are scrutinising.



Language First Project objectives:

Phonics:

• The DFE have specifically asked us to provide a baseline 
report for each Support School to ascertain each Phonics 
approach/curriculum for Reception.

• We are keen to develop a community of practice where 
together we are sharing and developing out best Phonics 
approaches that lead to best outcomes for EY children 
across the Black Country. 

• . 
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Welcome to the start of our 
journey…

“Every [practitioner] 
needs to improve, 

not because they are 
not good enough 
but because they 

can be even better”
Dylan William

Education Standards for 
professional development 

….and if nothing changes, then nothing changes!  

…thinking about stopping doing good things to make time for doing even better things….the 
challenge is to really understand what works and why….what works for your children? 



Effective Phonics in the Reception

• Features of an effective Reception Phonics 
offer should include….





Early reading requires the development of a 
broad range of capabilities.

Using a number of different approaches will be 
more effective than focusing on any single aspect 
of early reading.

Promising approaches to develop early reading 
include storytelling, activities to develop letter 
and sound knowledge, and singing and rhyming 
activities to develop phonological awareness.

Prior to the introduction of systematic phonics 
teaching, activities to develop children’s 
phonological awareness and interest in sounds 
are likely to be beneficial



Phonics in the early years
Features of effective programmes include: 

• systematic—use an explicit, organised and sequenced 
approach, as opposed to incidentally or on a ‘when-needed’ 
basis; 
• training—ensure all staff have the necessary pedagogical 
skills and content knowledge, for example, sufficient linguistic 
knowledge and understanding; 
• responsive—check if learning can be accelerated or extra 
support is needed ;
• engaging—lessons that engage children and are enjoyable 
to teach;
• adaptations—carefully consider any adaptations to the 
programme as they may reduce its impact; and 
• focus—a dynamic approach to grouping children is likely to 
help focus effort and improve teaching efficiency by building 
on what children know and can do 



Ofsted 
Reading by 

six: How the 
best schools 

do it…

• Clarity and constant purpose

• Knowledge and understanding of 
the processes that help children to 
read

• A programme of rigorous 
systematic phonics work as the 
prime approach to decoding print

• Consistent teaching of the highest 
quality; together with effective 
assessment and tracking to provide 
help for those who encounter 
difficulty in reading

• Effective leadership and 
management of the school and of 
literacy



A creative approach to phonics

‘ Inspectors found that systematic phonics 
teaching, adapted to meet the needs and 
interests of the children, had a particularly 
positive impact in many schools found to be 
good or outstanding’

‘Getting them reading early’ 
Ofsted October 



Progress and Tracking
-Not to get lost in translation





Writing



A programme of rigorous systematic 
phonics work as the prime approach 

to decoding print

HIGH EXPECTATIONS



Letters and Sounds – 6 Phases

• Phase 1 in Nursery (CHILDREN TO BE SECURE at PHASE 1 and Emerging 

into Phase 2 at the End of Nursery)

• Phase 2 and 3 (CHILDREN TO BE SECURE at PHASE 3 at the End of Reception)

• Phase 4 and 5 in /Reception Year 1

• Phase 6 in Year 2

• Carried on into KS2 and KS3



Phase 1: Early Phonological 
Development



Early Phonological 
Development

Children need opportunities to develop 
phonological awareness

Children need to be phonologically aware in 
order to move without difficulty to later reading





Phonological Development

Children have fun with sounds and develop phonological 
awareness naturally in settings… however are sound 
recognition skills explicitly taught and strengthened through: 

• tuning children into sounds
• listening and remembering sounds
• talking about sounds
• playing games with sounds 
• grouping words and objects according to sounds
• singing rhymes and songs
• hearing books read aloud
• introducing oral blending and segmenting of sounds in 

words



Phonological Development
Phase One activities are arranged under the following seven 

aspects

Aspect 1: General sound discrimination – environmental sounds

Aspect 2: General sound discrimination – instrumental sounds

Aspect 3: General sound discrimination – body percussion

Aspect 4: Rhythm and rhyme

Aspect 5: Alliteration

Aspect 6: Voice sounds

Aspect 7: Oral blending and segmenting



Each aspect is divided into three strands. 
• Tuning into sounds (auditory discrimination) 
• Listening and remembering sounds (auditory memory and 

sequencing)
• Talking about sounds (developing vocabulary and language 

comprehension). 

Activities within the seven aspects are designed to help children:
• listen attentively;
• enlarge their vocabulary;
• speak confidently to adults and other children;
• discriminate phonemes;
• reproduce audibly the phonemes they hear, in order, all through 

the word;
• use sound-talk to segment words into phonemes.

The ways in which practitioners and teachers interact and talk with 
children are critical to developing children’s speaking and listening. 
This needs to be kept in mind throughout all phase one activities.



Sounds in the environment
focused experiences







Instrumental Sounds
focused experiences



Freedom to experiment 
with sounds





Adding sound effects to books
The sound of a wild rumpus!



Rhythm and Rhyme
focused experiences

Joining in the reading of such texts represents many 
children’s first way into reading



• .

Rhymes and stories need to be central to 2, 3 and 
4 year old provision as they help children to 

develop:
• listening and attention skills

• turn-taking
• interaction skills

• an understanding and use of words
• knowledge and use of actions,

• gestures and signs
• phonological awareness, that is the ability to 

be able to listen to and know about the sound 
structure in words. This is vital for later

reading and writing.
Stories and rhymes are really effective ways of introducing 

and modelling the use of new vocabulary.



• .

1.Row, row, row your boat

Gently down the stream

Merrily, merrily, merrily, merrily

Life is but a dream

2.Row, row, row your boat

Gently up the creek

If you see a little mouse

Don't forget to squeak!

3.Row, row, row your boat

Gently down the stream 

If you see a crocodile

Don't forget to scream!

4.Row, row, row your boat

Gently to the shore

If you see a lion

Don’t forget to roar!

5.Row, row, row your boat

Gently down the brook

If you catch a little fish

Let him off the hook

6.Row, row, row your boat

Gently down the bay

If you see a pirate ship 

Sail the other way

7.Row, row, row your boat

Gently down the river

If you see a polar bear

Don't forget to shiver !

8.Row, row, row your boat

Gently down the lake

If you see a jellyfish

Don’t forget to shake



The Rhythm of Life

1. Hand on the bridge
feel the rhythm of the train.

2. Hand on the window
feel the rhythm of the rain.

3. Hand on your throat
feel the rhythm of your talk.

4. Hand on your leg
feel the rhythm of your walk.

5. Hand in the sea
feel the rhythm of the tide 

6. Hand on your heart
feel the rhythm inside.

7. Hand on the rhythm 
feel the rhythm of the rhyme.

8. Hand on your life

feel the rhythm of time

hand on your life 

feel the rhythm of 

hand on your life 

feel the rhythm of time.

From Michael Rosen’s

Big Book of Bad Things

https://www.bing.com/videos/search?q=the+rhythm+of+life+micheal+rosen&&view=detail&mid=98E8857CDF2950EDA3CB98E8857CDF2950EDA3CB&&FORM=VRDGAR


Body Percussion
Focused experiences









Alliteration
focused experiences



Having fun with names

Names, phrases looking at the first letter of 
children’s names

Meaningful print in the environment 

Hannah, banana!

Izzie Wizzy lets get busy!



Voice Sounds
focused experiences









A ‘tuneful’ classroom

Think about your day.

At what times do you sing together/share 

rhymes?

How might you build on existing practice?



Oral blending and segmenting
focused experiences and continuous provision



Main purpose 
To develop oral blending and segmenting of sounds in words 

Oral blending It is important that the children have plenty of experience 
of listening to adults modelling oral blending before they are introduced 
to grapheme–phoneme correspondences. 

For example, when giving children instructions or asking questions the 
adult can segment the last word into separate phonemes and then 
immediately blend the sounds together to say the word (e.g. It’s time to 
get your c-oa-t, coat! or Touch your t-oe-s, toes! Who can touch their f-
ee-t, feet?) 

Use only single-syllable words for oral blending.

Oral blending can also be modelled when books are being shared, 
particularly rhyming books.



Sound talk

Introduce to the children a soft toy 
that can only speak in ‘sound-talk’. The 
children see the toy whispering in the 
adult’s ear. To add to the activity, as 
the toy whispers the adult repeats the 
sounds, looks puzzled and then says 
the word straight afterwards. 
For example: What would Charlie like 
for tea today? The toy speaks silently 
in the adult’s ear and the adult 
repeats ‘ch-ee-se’ looking puzzled and 
then, says with relief ‘cheese!’ Now 
invite the children to see if they can 
speak like the toy: Do you think you 
could try to toy talk? Say ch-ee-se: 
(the children repeat ‘ch-ee-se’).

‘ch-ee-se



Oral Blending

At every opportunity throughout the day

S-t-a-n-d  

u-p!

P-u-t your 
hands in your 
l-a-p!

S-t-a-n-d  u-p!
Where is my 

p-e-n?

P-u-sh your 
ch-air under 

the table



Phase Two marks the start of systematic phonic work. It 
begins the introduction of grapheme–phoneme 
correspondences (GPCs). Decoding for reading and encoding 
for spelling are taught as reversible processes. 

As soon as the first few correspondences have been learned, 
children are taught to blend and segment with them. 

Blending means merging individual phonemes together into 
whole words; segmenting is the reverse process of splitting 
up whole spoken words into individual phonemes.





What does ‘learning a letter’ comprise 
of?



What does ‘learning a letter’ comprise 
of?

• Distinguishing the shape of the letter from other letter shapes

• Recognising and articulating a sound (phoneme) associated with the 
letter shape 

• Recalling the shape of the letter (or selecting it from a display) when 
given its sound

• Writing the shape of the letter with the correct movement, 
orientation and relationship to other letters

• Naming the letter

• Being able to recall and recognise the shape of a letter from its 
name.



Say, Read, Write …



Articulation needs to be constant (regional 
variations can apply).

Enunciation is very important in our work 

with children.

Who needs to be involved with this?

https://www.youtube.com/watch?v=EYx1CyD
MZSchttps://www.youtube.com/watch?v=EYx1
CyDMZSc

https://www.youtube.com/watch?v=EYx1CyDMZSc


Synthetic Phonics
(Pure sounds)

Cat

bat

https://www.youtube.com/watch?v=RlpsmpWOUFY


Sequence of teaching in a discrete phonics session
Introduction

(Objectives and criteria for success)

Revisit and review

Teach new learning

Practise

Apply

Assess learning against criteria

DfES  Letters and Sounds



Blending (for reading)
• Recognising the letter sounds in a written word, for 

example c-u-p, and merging or synthesising them in 
the order in which they are written to pronounce the 
word ‘cup’.

Segmenting (for spelling)
• Identifying the individual sounds in a spoken word.

• (e.g.sh-i-p) and writing down or manipulating letters 
for each sound to form the word ‘ship’.



Application: Opportunities with in the 
Continuous provision and within the EY Curriculum

http://stimulatinglearning.co.uk/2015/02/phonics/


Phonics First
What’s next?

Take Away Task: 
1. How do ensure that your children are developing their Phonics skills and knowledge 

during daily rigorous systematic phonics teaching? 
2. What opportunities are there within the EY setting for children to embed Phonics in EY 

aside from the daily Phonics lesson? (e.g. during Literacy, child-led learning time)

3. How do adults support children, aside from the daily rigorous Phonics session- to embed 
phonics skills and knowledge- leading to progress against EY outcomes? 

Reception Phonics Session 2: 
14th November 2019 4-6pm


